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Teaching Men: Developing a Methodological Approach 
 
 
Abstract 
 
Using the philosophy of Paul Ricoeur this paper charts the development of 
a methodology that purposefully resists literal readings and instead 
provides a method of narrative interpretation that works to analyse the 
‘telling’ of a teacher story. The aim is to address how to trace and analyze 
masculine constructions within personal and fictional narratives 
concerning teaching and teachers. The purpose is to ask how can personal 
narratives be influenced by fictional texts? The challenge is to resist 
designing a model that is restrictive and might control the material. Instead 
we work at developing a methodological framework that is robust, 
repeatable and is able to consider masculinity and education from the 
ground up.  
 
___________________________________________________________________________  
 
 
Teacher’s personal histories interact with common myths of our culture, to maintain current 
teaching practices … becoming conscious on these mechanisms … teachers can gain … 
control of the social mechanisms which otherwise tend to control them. 
Britzman, D. (1986) 
 
 
1.0 Introduction 
 
Teachers’ operate in condensely storied environment (Clandinin 2007) fictional teacher 
narratives constantly broadcast clues as to how teachers’ might consider their identities, their 
practice, their professional development and career progression. Stories in this setting act like 
a system of narratised permissions that become absorbed in a process of personal and 
professional development, depicting the various roles and characters teachers are required to 
play within the educational environment throughout their professional life. For the male teacher 
the narratives on offer are drawn from a significant legacy of texts that continue to define the 
relationship between education and masculinity.  
 
Fictional male teachers as represented in perennial works like, Goodbye Mr. Chips (1934) and 
The Browning Version (1948) to the To Sir with Love (1967) have captivated our professional 
imaginations and informed texts in the eighties and nineties such as, Dead Poets Society (1987) 
and Mr. Holland’s Opus (1994). Recently we have seen more radical stories emerging such as 
Alan Bennett’s The History Boys (2004) and films such as Half Nelson (2006) and 187 (1997) 
as well as in television programs like Teachers (2000) and Glee (2009)1. As each generation 
appears intent on reinventing the school story for themselves, stories of teaching and schools 
                                                 
1 The study cites 27 teacher focused texts – for further information visit www.teachingmen.com 
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and schooling, are never far from our screens, stages or within the pages of our novels. These 
stories continue to surround our profession and work to influence how we, in this case as men, 
imagine ourselves as participants within it.  
 
The examination of this specific narrative environment and its’ effects is the primary focus of 
the study Teaching Men, which explores how teachers and institutions are vulnerable to the 
masculine constructions fictional narratives of schooling help design, promote and sustain.  
Teaching Men proposes that histories of masculinity are encapsulated within fictional and 
literary texts, which then influence masculine practices both within and beyond the classroom. 
The project explores how text and context, trope and history, narrative and construction operate 
within educational settings to produce and promote strategic constructions of masculinity.  
 
Such an investigation requires a methodology that enables a rich and productive analysis of a 
diverse range of texts; this presents a series of problems. Firstly, can we treat different types of 
data, from fictional texts to interview narratives or transcripted data in the same manner? 
Secondly, how can we apply a method of interpretation that goes beyond the literal and offers 
a richer reading of the data, finally how can we develop methodology that is both theoretically 
robust, and methodologically repeatable. 
 
Ezzy (1998) suggests that a problem, common to ethnographic research is that the methodology 
often ‘assumes interview texts un-problematically reflect reality’ (1998 p. 250). Using the 
philosophy of Paul Ricoeur we have developed a methodology that resists literal readings of 
narratives, providing instead a method of interpretation that will analyze a teacher’s telling of 
their story, and interrogate how this might be influenced by a legacy of fictional texts and 
characters. Evers (2006) states that, ‘by taking into account feelings, learning and activity … it 
is possible to pull lived bodies back into (the) discussion of how my mates and I construct 
ourselves as men’ (2006 p. ??). Therefore in this process we are wary of being seduced into the 
detachment and alienation that comes from an application of simplistic models, Instead we have 
developed a methodology that allows us to consider masculinity and education from the ground 
up rather than the reverse.  
 
According to Paul Ricoeur (1970) in order to develop this kind of productive hermeneutic field 
we must first seek to ‘understand the theory of the rules that preside over an exegesis – that is 
over the interpretation of a particular text or group of signs that may be viewed as a text’ (1970 
p. 8). We will therefore begin our understanding of that theory by considering four of Ricoeur’s 
key concepts namely: Language and Desire, Narrated or Third Time, Three-fold Mimesis and 
Narrative Identity. In order to test these concepts separately we will apply them to a memoir 
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text, (Teacher Man by Frank McCourt) which will provide a proto-type for both the fictional 
and the elicited material we are planning to analyze. Finally by bringing these concepts together 
in concert we will develop a process of interpretation that aims to provide an accessible and 
robust methodology with which we can consider fictional texts alongside personal narratives 
elicited in interviews with male teachers.  
 
*** 
 
2.0 Ricoeur - Time, Narrative and Mimesis  
 
Our aim is to develop a methodology that identifies the motivations behind how an individual 
creates their narrative; this will be analyzed in relation to a legacy of fictional texts and 
characters. In the quest for a robust and replicable research methodology that can be applied to 
transcripts and fictional texts alike, I have utilized the philosophy of Paul Ricoeur. Ricoeur’s 
ideas provide a foundation upon which we can first build a theoretical frame and then design a 
working methodology.  
 
If the quality of a theory is judged by its ease of application, and philosophy by its commitment 
to the abstract then we would say of Paul Ricoeur (the philosopher) that he was a theorist in 
spite of himself. In Time and Narrative 2Ricoeur tackles the concept of time and the significance 
of narrative in a manner which is ultimately pragmatic. But what did Ricoeur see as the problem 
of time and its relation to narrative? To understand this further we must clarify how Ricoeur 
defines the relationship between time and narrative. 
 
2.1 Time: Bridging the ‘No Longer’ and the ‘Big Bang’ 
 
Ricoeur sites his problem (his aporia) existing between two conflicting concepts of time, 
namely the phenomenological and the cosmological. Phenomenological time refers to our 
subjective experience of time; here Ricoeur focuses on the difficulty of differentiating between 
the past, the present, and the future. In doing so he retrieves the problem left by Aristotle in his 
Physics3 regarding the thinness of the present; the present being a ‘succession of nows’ (Sadler, 
p185), an undefined moment between the ‘no longer and not yet’ (p185). This well-exercised 
philosophical problem had been taken on by contemporaries of Ricoeur4; however Ricoeur 
                                                 
2 Time and Narrative Volumes 1-3 1984 – 1990 – translated by Blamey and Pellauer 
3 Physics IV 10-14 (218a 1) 
4 Other figures within contemporary hermeneutics, most notably Heidegger in his ‘Being and Time’ 1927 & 
Husserl On the Phenomenology of the Consciousness of Internal Time 1917 
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believed that the problem of time was not situated within phenomenological question itself but 
in its’ relationship with cosmological time. Cosmological time is a temporal reference used 
within scientific disciplines and, although by no means unproblematic, is primarily objective 
in nature. It is used to express ideas as diverse as the time measurement units used in 
periodization or epochs, as well as in the relativist cosmology of physicists such as Einstein. 
We therefore have two concepts of time; a subjective time that is a psychological apprehension 
of experience, and an objective time that is a tool for analysis and describes physical 
temporalities. 
 
Between these two concepts, the subjective, psychological (phenomenological) and the 
objective, physical (cosmological), Ricoeur saw an opening, or as he put it a ‘fracture here 
(that) seems all the deeper because it is so narrow’ (Ricoeur 1990:245). He saw this fracture as 
the main focus of his project one that took him most of his Volume Three to work through. His 
response suggested that narrated time, or the structure we give to events, or time, once we begin 
to narrate them, could be viewed as a ‘bridge set over the breach (that) speculation constantly 
opens up between phenomenological time and cosmological time.’ (244). Ricoeur promoted 
the idea of narrative as ‘the guardian of time’ (241). His concept being that time, psychological 
or physical, required a narrative discourse as a mediator which he identified as ‘third time’ 
(245), an agent that bridged phenomenological and cosmological temporality. He was however 
concerned as to whether this response was sturdy enough and would be viewed as an, ‘adequate 
response to this initial great aporia’ (242). To test this he considered the constituents of narrative 
more fully.  
 
2.2 Narrative & Identity: Mutual Fruitfulness 
 
Ricoeur regarded narrative itself as being composed of fiction and history. He saw these as 
simply different methods of telling stories; ‘We tell stories because in the last analysis human 
lives merit being narrated … The whole history of suffering cries out for vengeance and calls 
for narrative’ (Ricoeur 1984:75). Ricoeur was at pains to discuss the interdependency between 
a history that was in fact fictionalized or ‘quasi-fictive’ (Ezzy 1998:243), and a fiction that was 
by necessity historical or ‘quasi-historical’ (243). What is more relevant to our enquiry is how 
Ricoeur saw a potential in narratives to generate identities both personal and for communities 
with the ‘criss-crossing process of fictionalization of history and a historization of fiction’ 
(Ricoeur 1990:246).  
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Ricoeur argued5 that a derivative of narrated or ‘third-time’ was ‘narrative identity’. Borrowing 
from Socrates6 Ricoeur felt the self was the ‘fruit of an examined life’ (247) and that our concept 
of self was created in how we represent and explore our selves in the narratives we design for 
ourselves. By creating our narrative self we also create our history and therefore gain the ability 
to narrate not only our own lives but also those of our community. Ricoeur demonstrates that7 
narrative was indeed an adequate, sturdy and robust agent of third-time. He reveals how 
narratives work to bridge the subjective, as in the analysis of the self used in psychoanalysis8, 
or with the objective (historical), which describes not only an individual but also the 
community. In both these cases Ricoeur saw identity, individual or collective, as a ‘mutual 
fruitfulness (or) an offshoot’ (246) in the construction of any narrative.  
 
How does Ricoeur’s solution to his grand aporia assist in our quest for a research methodology? 
If, as he suggests, narrative can be viewed as being intrinsic in the creation of individual and 
collective identities then this construct can assist us in the interpretation of the texts generated 
by our research. Our aim is to trace the development of a personal narrative, comparing how a 
male teacher might develop a sense of their own self in relation to their environment, 
community and in relation to representation in fictional texts. For our purposes we can use 
Ricoeur’s model to identify and indicate how narratives, both fictive and those elicited from 
our subjects, create ideas about male teachers within a community of practice as well as within 
the society education is designed to serve.  
 
Thankfully Ricoeur, remaining true to his hermeneutic values, provides us with a system that 
allows us to trace how narrative identity is developed within fictive texts and elicited 
transcripts. Ricoeur’s ‘circular mimesis9’ charts the process of how a story is considered, 
created, communicated and received.  
 
2.3 Circular Mimesis:  Spirals  
 
Just as Ricoeur saw narrative as the way in which humans bridge the gap between psychological 
and the physical notions of time; he also saw narrative as how we develop our identities. But 
what did he mean by narrative, and how is did he see narrative as being constructed? To 
approach this we return to the discussion of fiction and history, or as he viewed it historicized 
                                                 
 
6 Socrates in Plato’s Apology 38a 
7 Though he also articulated the limits of narrative namely its necessary instability and the singularity of its ethics. 
8 Ricoeur considered psychoanalysis as ‘a particularly instructive laboratory for a properly philosophical inquiry 
into the notion of narrative identity’ T&N3 p247 
9 Mimesis or mimetic here refers a representation or imitation of human action.  
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fiction and fictionalized history. To Ricoeur narrative was entirely about fiction and history, 
which he considered as interdependent in nature. The telling of stories will generate subsequent 
stories, which then shape identities and in so doing create and alter communities, which in turn 
impacts on the telling of stories and so on. This constant flow of narrative, the dynamic nature 
of story telling, Ricoeur dubbed -‘circular mimesis’.  
 
The term ‘circular mimesis’ expresses a three-stage cycle of how narratives represent and shape 
human action, namely: pre-configuration, configuration and re-figuration.  These stages 
describe the realization, development and telling of a narrative or story. Beginning with pre-
figuration where, as we absorb signs and symbols from previous narratives our ‘narrative 
imagination prefigures (our) lived experience’ (Ezzy 1998:244) which sets up possibilities and 
manages the boundaries of our narrative. Secondly configuration or how we translate our 
experience into a narrative order or the emplotment of our story. Finally re-figuration or the 
telling and receiving of the narrative; where the recipient of the story refigures it for themselves 
and subsumes meanings and symbols which in turn influences how they prefigure their own 
story, and so on.  
 
To test the philosophy described so far against a text we will use an extract from Frank 
McCourt’s memoir Teacher Man (Appendix 1). Here we can demonstrate how some of 
Ricoeur’s ideas work when applied to an actual narrative.  
 
3.0 Application to Text – Teacher Man by Frank McCourt 
 
Memoir is a popular sub-genre of the teacher story, which often aims to provide inspiration, or 
instruction, through lessons offered by teachers wearing the badges of both experience and 
survival. Memoir (sometimes framed as being ‘based on a true story’) is a sub-genre of the 
teacher text and a useful example of Ricoeur’s concept of temporality within texts; we can see 
this in popular texts such as Freedom Writers (1999) and Dangerous Minds (1995) that 
maintain ambivalence between what is either fiction or history. Teacher Man is a memoir of 
McCourt’s life as a teacher in New York from the fifties to the seventies. The extract we are 
using appears early in the book and is the first example of a heterodiegetic10 narrative voice 
that disturbs the usual first person narrator used thus far. This external voice encounters the text 
at intervals throughout the book, primarily as a reflective device commenting on McCourt’s 
                                                 
10 Using Genet’s classification of hetero and homo diegetic narrators from ‘Narrative Discourse: Essay on 
Method’ – homodiegetic meaning a narrative character that doesn’t appear as a real character in the text.  
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developing role as a teacher. In our analysis we will look at how Ricoeur’s three-stages of 
mimesis can help us unravel questions of time and innovation within the narrative. 
 
3.1 Stage 1 ‘Pre-figuration’  
 
In the extract McCourt explores themes of cynicism and loss as part of our experience as 
teachers. Within this analysis we can notice how the expression and structure of these emotions 
are as textual, as they are literal; ‘it is … a mistake to assume that lived experience is in some 
way separate from its narration – as if one were reality and the other fiction’ (Ezzy 1998:244). 
McCourt’s text investigates a teacher who; is cynical about his life, feels he is being abandoned 
by his students, and feels he remains stagnant as they progress. McCourt offers this: 
 
Every June they graduate, grow up, work and move on. They’ll have kids, 
Mac, who will come to you someday for English, and you’re left facing 
another term … June will come and it is bye-bye forever, my sisters gonna 
be in your class in September                       (McCourt 2005:32).  
 
 
McCourt does two things of note here. Firstly we can see how he contains the cynicism 
expressed by this narrator within a voice that remains external to the main narrative structure. 
The teacher narrative traditionally doesn’t tolerate unrepentant cynicism in any form11; within 
the genre of the teacher text, it is often more acceptable to have an affair, or a brawl with a 
student than to function as a teacher who is cynical. 
 
Secondly McCourt considers ideas of loss and stagnation in teaching; he does this in a more 
traditional manner. These themes are common within the teacher text and were first explored 
by Hinton, in Goodbye Mr. Chips12 (1933) and later by Rattigan in The Browning Version 
(1948). McCourt follows the narrative structure of both these classic texts by situating teaching 
as a vocation requiring that you give up your life and sacrifice your dreams: ‘your life, Mac, 
thirty years of it, Mac, is gonna be school, school, school … and you’ll get no time for reading.’ 
The sacrifice of individual ambitions is a theme that appears regularly in texts such as Mr. 
Holland’s Opus (1995) to mention just one.  
 
                                                 
11 The character of Mr. Weston in To Sir With Love (1967) is seen to have to publically repent his cynical ways to 
survive within the profession. Mr. McAlister in Dead Poets Society (1989) is un-repentant: 
‘You take a big risk by encouraging them to be artists John. When they realize they're not Rembrandts, 
Shakespeares or Mozarts, they'll hate you for it … (I am) not a cynic, a realist. Show me the heart unfettered by 
foolish dreams, and I'll show you a happy man.’ 
12 As with many teacher texts they are considered classics and many versions of the same or similar text are 
produced over time. All dates relating to texts in this paper refer to the original publication.  
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We could continue here, discovering other themes and layers of intersexuality, unearthing and 
recovering narrative schemes and tropes that are appropriated within the text all of which would 
constitute what Ricoeur would refer to as an analysis of the pre-figuration. Ricoeur used the 
metaphor of the cultural sediment, which each text contributes to, as well as borrows from. An 
analysis of pre-figuration allows us to question, how and why a text may be conceived and 
influenced before considering the more compositional work of the next stage, configuration. 
  
3.2 Stage 2 - Configuration 
 
Configuration refers to how a narrative (having been prefigured) becomes a story structured 
through emplotment, the design of ‘events (that) become episodes as part of the plot of the 
story’ (Ezzy 1998:245). Emplotment is the process of assigning a time framework to the 
narrative, enriching the narrated time with both intention and consequence. It is difficult to 
chart a configuration within such a short extract. We can however observe two aspects of how 
McCourt has configured his scheme.  
 
Firstly in the way the omniscient narrator manages time, and secondly in how the position of 
the narrator protects an affiliation to the teacher text genre.  
 
In the use of the past tense the external narrative voice is able to act as omniscient in nature 
being able to hop back and forth between various points of time. For example, ‘Somebody 
should have told me, Hey, Mac your life …’, or, ‘thousands – of New York teenagers over the 
years’ and ‘They keep you fresh, you’ll never grow old’. In these examples we can hear that 
the external narrator doesn’t obey time in a linear way, as our usual narrator does. By allowing 
this narrative agent to roam free McCourt is able to explore information from varied 
retrospective points of view. The external narrator also points to the future with ‘you’ll never 
know what it does to your mind’, and ‘the danger is you might have the mind of an adolescent 
forever.’ hinting at the difficulty of maintaining your sanity at the end of your teaching career. 
Even in this short extract, we notice that the configuration of the text allows this omniscient 
agent to touch on litigious aspects of this teacher’s life that would be otherwise unavailable in 
a more linear scheme.  
   
As mentioned earlier this intermittent narrator has been configured to insulate the text from the 
influence of his cynical tone. This protects the text overall and allows it to remain safely within 
the genre of a teaching memoir that can continue to inspire and instruct. Within the text 
McCourt has safely cordoned off his cynical narrator as an unstable Joycean jester that is kept 
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safely away from the development of the main narrative, daring to speak the unspeakable only 
as a ghostly, somewhat hollow, soliloquy. This allows McCourt to produce a more traditional 
teacher memoir, staying within the bounds of this traditional genre whilst at the same time 
incorporating the despair that this voice allows us to experience. McCourt was an English 
teacher so it is not surprising that he employs formal literary devices such as soliloquy, asides 
and the role of the jester or fool to express the more difficult and disturbing aspects of teaching.  
 
3.3 Stage 3 - Reconfiguration 
 
Re-configuration and Pre-configuration are interdependent and complete Ricoeur’s 
hermeneutic cycle, sometimes referred to as a spiral (Smoot Egan 2004). As in a spiral system, 
re-configuration considers the impact of the telling and receiving of this text, which turns us 
back into considering a pre-figuration stage and how our text might become attached to a 
further narratives - and so on.  
 
McCourt’s treatment of cynicism and loss within the text is a good example of what Ricoeur 
referred to as the ‘interplay of sedimentation (tradition) and innovation’ (Ricoeur 1984:68). 
McCourt has used his work to innovate, he has developed a new possibility within the teacher 
text genre by creating a narrative that can withstand the inclusion of a cynical voice that remains 
cynical and survives. When this text is re-configured and subsequently pre-configured into 
further narratives McCourt’s innovation will allow for new and different options for the creators 
of narratives. Subsequent to Teacher Man more recent texts, such as and Half Nelson (2006) 
and Glee (2009), have successfully integrated cynicism and even depression into the telling of 
their narratives. That is not to say that McCourt’s work was entirely responsible for this, other 
texts such as Teachers (2002) also explored the darker side of the teaching profession and texts 
such as these bring certain narrative permissions into existence.    
 
The circular nature of this process offers options, old and new, for the structuring of individual 
and community identities. ‘The hermeneutic circle occurs as we live through the stories we 
create from our immersion in other stories’ (Morny 1997:xxxvi). But why are we so keen to 
appropriate narratives and the identities they develop?  
 
 
What do we have to gain from taking part in this continuing process? In our final section we 
will consider how, in his reading of Freud, Ricoeur reclassified desire as the motivation for 
including ourselves with this ongoing narrative spiral.  
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4.0 Ricoeur, Freud and The Language of Desire 
 
Ricoeur’s philosophical reading of Freud is extended, complex and at times conflicted; at one 
stage he regards psychodynamic theory as perhaps ‘the supreme denial and the craftiest of 
resistances’ (Ricoeur 1974:174). This articulation of his initial doubts, lends his eventual 
endorsement of the psychodynamic process increased authority13. From a philosophical 
perspective Ricoeur was unsettled by Psychoanalysis, he felt Freud was operating from what 
he termed as ‘a mixed discourse’ (Ricoeur 1970:322). Ricoeur saw Psychoanalysis operating 
philosophically as both an, ‘energetics’; the study of energy and how things happen14, as well 
as a, ‘hermeneutic’; the study of how things are, or become, interpreted. Ricoeur eventually 
resolves this dilemma by generating a focus on language and desire and how they become 
bound together in the psychodynamic process.  
 
Agreeing with Freud he views desire as the primary motive for the production of language, 
‘desire, …(or) demand, gives rise to speech.’ (322). Also he concurs that desire is bound to 
language and the production of language, ‘The semantics of desire … is bound up with this 
postponement of satisfaction, with this endless mediating of pleasure.’(322).  
The affiliation between language and desire becomes solidified in Ricoeur’s term the 
‘semantics of desire’ and his agreement that ‘the intersubjective structure of desire is the 
profound truth of [the] Freudian libido theory’ (387). How then can we apply this construct to 
assist in our task of interpreting teacher narratives? 
 
4.2 Desire in the Teacher Text 
 
For this study I have completed a brief analysis of twenty-seven fictional texts or narratives 
concerned with teachers or teaching15. Considering desire as primary motivation for the 
generation of narratives is a useful concept we can apply to teacher texts, seeking out 
expressions of desire in both fictional and personal narratives. As Ricoeur suggests, desire 
motivates language; teacher narratives therefore should be considered as a communication of 
                                                 
13 ‘Psychoanalysis is only one beam amongst others projected upon human experience … (but) we must consider  
the doctrine as an ordering of a very specific experience by the use of concepts which have been constructed and 
coherently linked together’ (Ricoeur 1974:174) 
14 Ricoeur specifically mentions various ‘actual displacements’, referring to Projection, Transference and 
Counter-transference. 
15 The texts are mostly concerned with male teachers with some notable exceptions eg. : The Prime of Miss Jean 
Brodie (1967), Dangerous Minds (****) and Freedom Writers (****). 
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various and varying desires. Therefore part of this analysis has focused on how various 
narratives demonstrate desire in relation to the benefits and deficits of the teaching profession. 
I have identified certain expressions of desire amongst these texts that appear as both regular 
and repeated. To date I have identified six regularly expressed desires promoted by the texts. 
Consistently the texts illustrate how becoming a teacher can: i) keep you young, ii) raise your 
class position, iii) give you authority and power, iv) mean you have superior knowledge, v) 
help you overcome your own experience of oppression, vi) allow you to help those less 
fortunate than yourself.  
 
4.2 Desire in McCourt’s Teacher Man 
 
Briefly reconsidering our extract in the light of this final concept we can test the validity of 
these ideas against McCourt’s text. The extract explicitly articulates two instances of desire; 
firstly the notion that teaching keeps you young and secondly the desire to help those less 
fortunate than yourself.  
 
McCourt discusses the desire that teaching may keep you young. He uses the external narrative 
voice to worry if he will remain a ‘Teenager forever’, though at the same time he is certain that 
‘they will keep you fresh. You’ll never grow old, but the danger is you might have the mind of 
an adolescent forever’.  
 
The expressed desire here is tempered with a dread that is as literary as it is literal. He is 
referencing a legacy of intertextuality including a Faustian, selling of the soul, peppered with a 
nod to Wilde’s The Picture of Dorian Grey; both underlining the notion that you might stay 
young but at a price. Again as with McCourt’s handling of cynicism he is innovating the teacher 
text and broadening the possibilities of the genre.  
 
As we have already discussed the concept of self-sacrifice and teaching as a vocation is firmly 
planted within this extract. We can hear the tone of a martyr (a condescending martyr at that) 
in phrases like, ‘You’ll go blind reading Joey and Sandra, Tony and Michelle, little agonies and 
passions and ecstasies’. There is also created within the text a ‘them and us’ hierarchy, 
suggesting that real literature such as ‘Graham Greene or Dashiell Hammett, F. Scott Fitzgerald 
or good old P.G. Woodhouse, or your main man Jonathan Swift’ will not be read by this teacher, 
due to his on-going sacrifice, but also will be out of reach for his students and will therefore 
remain left untouched during his teaching life.  
There is a hint of viewing teaching as a masturbatory life, a form of solitude, isolation and 
sacrifice that may eventually make you blind.  
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5.0 Emerging Methods and Application 
 
How can an understanding of time, identity, language and desire help develop methods that 
will assist our reading of teacher narratives? For clarity we have considered Ricoeur’s ideas, 
sequentially and in isolation; however bringing them together we can fully assess their use as a 
methodology. Therefore in considering how we might trace and analyze the processes behind 
a male teachers’ emplotment of their narratives we can bring our methodological tools into use. 
Returning to our initial difficulty, that ethnographic studies often interpret narratives too 
simply, the philosophical concepts we have identified so far can be developed into theoretical 
tools that can then drive a method of interpretation that will analyze a teacher’s story and how 
that becomes influenced by the fictional teacher text.  
 
Firstly Ricoeur allows us to conceive the full weight of a narrative, as an expression of time as 
well as a method through which identities, personal and communal, can be formed. Secondly 
Ricoeur outlines how language and desire are bound together suggesting that narratives are 
motivated by semantic expressions of desire. In order to create a methodology we need to devise 
a process of interpretation based on Ricoeur’s ideas.  
 
5.1 Regarding the Texts 
 
Ricoeur’s analysis of the relationship between fiction and history, seeing them both as versions 
of the other, will be mirrored in how this study will consider the relationship between fictional 
texts and transcripts. Using fictional texts such as, books, films, T.V. productions, alongside a 
narrative generated in a participant interview. The interpretive process would consider both 
narratives as having the same level of fictionalization and historicisation. Therefore the 
perceived gap between these two types of narratives becomes mediated by the consistency 
designed into the process of interpretation.  
 
 
 
 
 
 
 
5.2 A Hermeneutic Circle 
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At the heart of the contemporary hermeneutic project16 are two key notions; firstly that to 
understand the process of interpretation you must be able to consider both the whole and the 
part simultaneously. Secondly that exegesis or interpretation is an ongoing process and not 
designed to produce an absolute outcome; ‘(the) hermeneutic perspective implies that there is 
no personal a-historical, objective identity to be constituted, any more than there is a supreme 
plot to be deciphered’ (Joy 1997:xxvi). Therefore the method of interpretation and how that 
process is described becomes as important as the outcomes themselves. Within a hermeneutic 
field we are not seeking to understand what something means but instead how something effects 
those come in contact the potential meanings; we are concerned less with the ‘what’ and more 
with the ‘how’. 
 
Remembering that according to Ricoeur to develop a hermeneutic field we must first seek to 
‘understand the theory of the rules that preside over an exegesis’ (Ricoeur 1970:8). So far we 
have developed our understanding of four related areas of theory, namely: Language and 
Desire, Third Time or Narrated Time, Three-fold Mimesis and Narrative Identity. Using these 
concepts as stages we can develop a hermeneutic field that can provide both a theoretical frame 
and methodological process.  
 
5.2 The Process 
 
Using the Ricoeur’s four interrelated theories as a guide I have designed a methodological 
process that is cyclical in nature and asks specific and consistent, questions of the texts. This is 
a spiral process of five stages, begins and ends with a consideration of language and desire 
allowing both an audit of the process itself as well as providing the potential for a new analysis. 
As well offering a spiral structure the process also provides a method by which the 
interpretation of the text can operate on a macro and micro levels.  
 
 
 
 
 
 
 
 
The process is as follows: 
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A) Language and Desire (Micro System) 
i) Does the narrative express instances of desire that have been previously identified in 
other texts?  
ii) Are there expressions of desire that are new or specific to this narrative?  
 
B) Narrated Time (Macro System) 
i) How is time being treated within the narrative? 
ii) How has the narrator been used to manage the time scheme within the narrative?  
 
C) Three-Fold Mimesis  (Micro System) 
Considering the minutiae of the text by following Ricoeur’s system of three-fold mimesis 
i) Pre-configuration  
How might the narrative have been influenced or shaped by previous texts or narrative 
identities? 
ii) Configuration 
How has the narrative been emplotted and what effect does this have in terms of time 
and identity? 
iii) Re-configuration 
How has (or would) this narrative be read and re-distributed?  
 
D) Narrative Identity (Macro System) 
i) How are identities, both individual and collective, being formed within the narrative? 
 
E) Language and Desire (Micro System) 
Finally a return to our starting place asking: 
i) How in the light of the above analysis we might adjust or confirm our original 
analysis. 
 
This process is repeatable and regulated enough to provide a robust out to the analysis of 
narratives whilst also being broad enough to allow the narrative to speak for itself. This is not 
a theoretical model but a working methodological process that will … text shine through. 
 
 
 
6.0 Conclusion 
 
**** NOT COMPLETED**** 
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Post-structural Educational Theory focuses on the use of biography and reflection as major 
sources of information within the pedagogy of teacher training alongside the valorization of 
experience and the development of professional identity.  
 
We should not underestimate the importance of narratives in teaching. Reflective practice, is a 
primary method used in the pedagogy of teaching, requiring the student teacher to generate an 
on-going narrative regarding their professional and personal approach to their practice, ‘the 
hidden work of the student teacher really involves negotiating past and present demands … the 
tensions between biography, practice, and structure create a cacophony of conflicting demands’ 
(Britzman 1986:443).  
 
Britzman highlights that we get significant information about teaching as a profession from our 
eleven years observing teachers in our own compulsory education. This paper suggests that we 
also collect myths regarding teachers and teaching from fiction and that this has an effect on 
how we approach our profession.  **** 
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